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INTRODUCTION 
This study is an attempt to determine whether 
children in the second grade make more and faster progress in 
ac4uiring a reading vocabulary if new words are presented in 
isola tion or in phrases. 
Manuals accompanying many basal systems suggest 
that the teaching of all new vvords be in phrases. A recent 
study1 has shown a tendency for superiority for teaching words 
in isola tion in begi~ning reading. 
This study will evaluate the t wo methods as they 
affect achievement of children in the second grade. 
A study of sex differences in achievement will 
also be made. 
1 Mattola, M.D. "Teaching a New Word in Isolation Versus 
Teachin.F a New Word in a Phrase in the First Grade," 
Ma sters Thesis, Boston University, 1947. 
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and unthought-of letters of the alphabet ." They also say , 
"Most progressive schools had adopted the vvord method by 1880 ~ 
The . sentence method did not come into general use until 1885 
or 1890. At the present time most modern methods present a 
combination of the sentence, word, phrase and phonic methods." 
Pennell and Cusacl{, 1 in 1824, say, 11A short 
sentence should be the smallest unit presented to the child in 
beginning reading. Later attention may be called to its 
phrases, words, and finally part s of words. 11 Also, 11 Plrra se 
cards rather than word cards should be used for drill." And, 
"Drill should not be given words in isola tion, but in con-
text •••• Pointing to individual words during the reading process 
should be condemned." 
In 1930, Storm and Smith2 believed that, "More 
time and emphasis should be given to phrase drills than to 
word drills unless the word is one that can be -worked out by 
applying phonetic principles." 
Also in 1930, Book3 asserted that, "New words may, 
of course, be lea rned one at a time by applying the principle 
1 .. 
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Pennell, Mary E. and Cusack, Alice M., How to Teach Reading , 
Houghton Mifflin Co., Boston,l924, pp.54,55. 
Storm and Smith, Reading Activities in the Primary Grades, 
Ginn and Co . 1930, p. 191. 
Book, William F., "Various Methods of Mastering New Words 
Vvhile Learning to Read,n Journal of Education 
Research XXI, Feb., 1930, pp. 91,92. 
of conditioning and utilizing the law of combination •••• the 
word method •••• is a very sure and economical way of acquiring 
an initial supply of familiar words that can easily be recog-
nized and correctly interpreted •••• In the later stages of 
learning where this method is used, new words must be lea rned 
from the context because of their repeated associations with 
different groups of words." Speaking of the phrase method, 
Book said, "If sufficient care were given to the selection and 
arrangement of the reading materials used for this practise, 
this context method would be effective for learning all the 
new words encountered in the reading practise . 11 
. 1 
In the same year (1930) Patterson made the 
statement that, "too often it has been found that grasping the 
thought of larger language units, such as the sentence, the 
child has developed a slipshod attitude toward the worth of 
the individual word. And, we know, it is important in 
efficient reading that word values be discriminated." 
Gates2 , in 1935, maintained that "difficulty in 
sentence comprehension may result from too great emphasis on 
word perception and meaP~ng, or from a lack of proper left-to-
1 Patterson, S. W., Teaching the Child to Read, Doubleday, 
Doran, 1930, p. 39. 
2 Gates, Arthur I., The Improvement of Reading - Revised 
Edition, MacMillan Co., N.Y., 1935, pp. 204-227. 
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right eye movements •••• The pupil who has difficulty with 
sentences may be aided through learning to refer to the contex 
for hints as to sequence and meaning. " 
Stone1 writes that, "apparently some enthusiasts 
with extreme views have got the idea that children can learn 
to read without learning words or in spite of frequent word 
difficulties. Undue stress has been put upon the danger of a 
child's becoming word con~cious. 11 
Anderson and Fairbanks2 in studying the relation-
ship between reading vocabulary and hearing vocabulary said, 
"It appears that vocabulary ability is a general function, 
which, on the average, operates independent of the mode of 
presentation of material." Also, "~--~suggests that the 
ability to recognize the meaning of words plays a very promi-
nent part in the more complex processes of reading and hearing 
comprehension." 
In 1938, Strang3 states that , "Children who are 
familiar with the phraseology of stories will anticipate 
l 
2 
Stone, C.R., Better Primary Reading, Webster Publishing, 
1936, p. 165. 
Anderson, I.H. and Fairbanks, G., "Common and Differential 
Factors in Reading Vocabulary and Hearing Vocabulary," 
Journal of Educ. Research XXX, 1937, pp. 317-324. 
3 Strang, Ruth, An Introduction to Chi l d Study, MacMillan Co ., 
. N.Y., 1938, p. 314. 
meaning in the stories they begin to read. As soon as they 
get a cue to a word or phrase they will be able to complete 
it correctly." 
Thorp1, a psychologist, in commenting on learn-
ing to read, says, 11 It was formerly thought that a child 
learned to read most rapidly by mastering the names of the 
letters of the alphabet and subsequently spelling out simple 
words. It is now believed that such an atomistic method 
hinder s progress in reading by failing to give the child the 
advantage of learning words, phrases, or short sentences as 
meaningful units. 11 •••• 11 The developing child learns, for 
example, wha t the printed symbol 'brown' means aft er first 
having comprehended the meaning of the complete sentence, 
'This is a brown bear.' The word 1 brown 1 derives its meaning 
from its place in the larger more meaningful unit.(Sentence)". 
2 Durrell suggests that, "Successful reading 
demands instantaneous recognition of a l a rge proportion of 
words. If a child must view each word separately, or if he 
recognizes it slowly, good phrase reading is impossible." 
1Thorp, Louis P., Child Psychology and Development, Ronald 
Press Co., N.Y., 1940,pp. 499,500. 
2 Durrell, D. D., Improvement of Basi c Reading Abilities, 
World Book Co., 1940, p. 289. 
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"Methods which start with larger meaningful wholes 
are generally approved," contends Harris. 1 "There i s a divis-
ion of opinion about the relative merits of starting with 
words or starting with sentences. In both the word and sentenc 
methods, emphasis is pla ced on the recognition of words as 
units, - not as collections of letters." 
Dolch2 in 1942, believed that, "In skill reading, 
the first concern must be with attack on new words, because 
words are units out of which the lE.rger thought-units are 
built. Children get along by ignoring the words that they 
do not know, but we do not want to encourage such methods as 
a regular _rocedure . 11 
In an analysi s , made in 1943 of 34,274 errors of 
retarded readers in the recognition and pronunciation of 237 
") ba sic words in context, Bennett'- reported that, "The data indi-
cate that the begixming and ending of words are most frequently 
used as cues in word recognition and tllat there is almost a 
t wo to one chance tl~t the beginning of the word will be more 
potent as a dominant cue than the ending. " - and "the structure 
1 Harris, Albert J., How to Increase Reading Ability,Longmans, 
Green & Co., N.Y., 1940, p.38. 
2 Gray, W. S. and Dolch,E.W., "Cooperative Effort in Schools to 
Improve Reading, 11 The University of Chicago, Chica·go, 
Ill., 1942, p. 233. 
3 Bennett, A., "Analysis of Errors in Word Reco gnition Made 
by Retarded Readers, " Journal of Ed. Psy. 33: 38, 
January, 1942. 
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of the context in which the stimulus word was incorporated 
played its role in governing the verbal response ." 
In 1944, Russell1 secured questionnaire returns 
from 125 public-school teachers and officers and instructors 
in reading methods concerning different aspects of current 
primary reading programs. He says, "Wide differences were 
evident concerning the methods of teaching tba.t should be used 
although the replies tended to favor either that combination 
or the sentence method of teaclrlng, some form of phonics in-
struction, and a variety of methods for motivating reading 
activities .. " 
Baker2 made an analysis of the difficulties en-
countered by children in their reading (from Grade 4-8) and 
found that the difficulty occurring most frequently is con-
fusion of word forms and the confusions are most frequent in 
words which are regarded as basic or common to all reading 
material. One of her recommendations was tbat, "The teaching 
of words is by no means the way to teach reading. Reading is 
an emotional and reacting process and should be a meaningful 
activity associated with many other enterprises. Word recog-
nition involves meaningful associations , as well as visual 
1 Russell, David H., "Opinions of Experts about Primary Grade 
Basic Reading Programs," Elem. Sch. Journal, XLIV, 
(June,l944), pp. 602-609. 
2 
J Baker, Norma, 11 Confusions in ViJord Recognition, 11 Elem.School 
Journal, June, 1945, pp. 576-577. 
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and audito ry analyses." 
Kottmeyer1 says, "The ability to recognize words 
easily and quickly is clearly fundamental among all the read-
ing skills. Given this skill, one can acquire the other 
skills; without it further development is halting and p~int-
less." Also, " •.• the first of the several stages of develop-
ment of reading skills is tl~t of independent word recognition 
••• no matter what the learning circumstances or methods of 
teaching or learning may be, would-be readers must develop 
independence of word recognition." 
Concerning phrases, Kottmeyer2 comments as 
follows: "Early in a child's reading development he becomes 
familiar with standard sequences and learns to recognize them 
as units, often with a single fixation ." •• •• "At any rate, the 
ability to read print8'8. by natural units of thought is a sig-
nificant advance in development over word calling, and marks 
a second stage of progress toward skillful reading." 
1 Kottmeyer, William, Handbook for Remedial Reading, 
Webster Publishing Company, St. Louis, 1947, 
pp 44-45. 
2 Ibid, p. 46 
8 
McKee, 1 in 1948, in describing reading on a second 
grade level defends phrase study, saying, "Consequently, the 
teacher, choosing those few words carefully, prints each form, 
in context, on the blackboard, tells the child the pronuncia-
tion of each word, sees that he associates the familiar· 
pronunciation and meaning with the form, and thus helps him 
to identify each word so that he is better prepared to read 
the selection." 
Commenting further, he asserts, 2 "In each grade 
(second and third) the pupil should receive further practise 
in using the context for getting the pronunciation of a. word. 
In each grade, the pupil should receive further instruction in 
using word analysis , both phonetic and structural, for getting 
the pronunciation of a strange word ••• In each grade emphasis 
must be placed upon teac~ing the child always to use any type 
of word analysis in conjunction with the use of the context 
for getting the pronunciation of a strange word and to use 
only the minimum analysis needed." 
Obviously, there has been, a.nd still is much 
difference of opinion upon the question of whether words in 
isolation are a more effective method of teaching than words 
1 McKee, Paul, The Teaching of Reading in the Elem. School, 
Houghton Mifflin Co., Boston, 1948, p. 287. 
2 Ibid, p. 293. 
9 
in phrases. The following study should prove interesting to 
many educators in determining the best method for the child 
who is ready to read on a second grade level . 
r 
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CHAPTER II 
PLAN OF THE EXPERinlliNT 
This study is an effort to determine whether 
clldldren on a second grade reading level profit more from 
learning words in isolation or in phrases under regular class-
room conditions. 
The term 11 1Jvords in isolation" as used in this 
study means that all new words were presented as individual 
words. 
The term "new words in phrases" means that each 
new word was presented in a phrase with other familiar words. 
All the vocabulary chosen for the experiment was 
taken from the second reader 11 We O~ow Up.nl The first 126 new 
words presented in this book were presented in the lessons. 
Because, obviously, all children in the second 
grade are not re~::.ding on a second grade reading level, it was 
decided to have each teacher participating in the experiment, 
use the material in a regular reading group only at such times 
as those children had completed a f irst reader and were ready 
to begin a second reader. 
1 
Gates, .A. I., Huber, M.B. and Peardon, C.C .. , We Grow Up, 
The MacMillan Company, 1947. 
j_j_ 



Selection and Status of Population 
The experiment was conducted in a large New England 
City which is residential and economically above average. 
Permission was given by the school administrators to conduct 
the experiment. The reading consultant aided in securing the 
participating teachers. 
Teaching Procedure 
The writer met individuall y with each teacher par-
ticipating in the experiment. The purpose of the study was 
explained and each teacher was asked to do the following: 
l . Present words (or plu·a ses) each day for 10 
minutes. 
2. Conduct the remainder of the reading period as 
usual, using check work from the preparatory book ( vvhich is 
furnished for each child in the system), reading silently .and 
orally the stories as they came in the reader. 
3. Sometime later in the day play a game (from 
those suggested) for 10 minutes to give added drill. 
4. Once each week, take each child in the gr oup 
i ndividually and have the entire list of words (or phrases) 
which were taught during that week read. Those not known 
to be checked and saved in a marked envelope until the follow-
ing week, when they would be added with the new words. Those 
1_5 


The mean score for words ta.ught in phrases was 
58.40 compared to 56.45 for those in isolation. The critical 
ratj_o of 1.01 showed the difference was not significant. The 
chances are 68 in 100 that it is a true difference in favor 
of phrases. 
Table II shows the comparison of the boys' scores 
on the two tests . 
TABLE II 
Boys' Scores 
Method No . of Mean S.D. S.E.m Diff . S.E.d C.R. Children 
tl: solation 50 56.475 11.10 1.56 . 225 2 . 25 .10 
IP r.ll'ase 50 56.700 11.50 1.62 
The mean score of 56. 7 for words taught in phrases 
compared to 56.475 for those in isolation. The critical ratio 
of .10 shows no significant difference . 
Table III shows the comparison of the girls' 
scores on the two tests. 
TABLE III 
Girls ' Scores 
Method No. of Mean S.D. S.E . Diff . S . E.d C.R. Chi1drer m 
Isolation 50 58.70 6.60 .9_!3 1.40 l .13 1 . 23 
Phrase 50 60.10 4 . 62 . 65 
The mean score was 60.10 for vvords taught in 
phra ses compared to 58.70 for those taught in isolation. The 
1_8 
critl.cal r a tio of 1.23 showed that the difference was not sig-
nificant. The chances are 78 in 100 tlmt it is a true differ-
ence in favor of words taught in ph~ases. 
There were few children with scores below second 
grade level, but those scores were low·er for those words taught 
in phrases than those taught in isolation. This seemed to 
foll ow the trend of the previous study which was done at first 
grade level. 
:t9 
CHAPTER IV 
SUl\Jll\iiARY AND CONCLUSIONS 
The purpose of this study was to determine the effect 
iveness of a reading vocabulary in teachi ng new words in isola-
tion and in pliTases on a second grade level. 
Each teacher using t he materi al, and participating 
in the experiment, taught in a regula . r reading group when she 
judged the child;ren to be ready to begin readi ng on a .second 
grade level. Ten teachers and one hundred children pa.rtici1)ate<, 
in the experiment. 
Five of the teachers taught the first 63 new words 
in isolation and t he last 63 new words in phrases. Five of 
the teachers taught the first 63 new words in phrases and the 
last 63 new words in isolation. This rot ation plan took care 
of dif ferences in teaching and in dif f iculty of indi vidual 
words. 
Two story tests were given, one when t he first 63 
new words had been taught, and one vv-hen the last 63 new wo rds 
had been taught. The data from these two tests were analyzed 
to determine whether words taught in isolation, or words taught 
in phrases is a more effective teaching method on a second 
grade level. 
20 
Conclusions 
1. The total performance of the group shows a mean 
score for phrases of 58.40 compared to 56.45 for isolation. 
The critical ratio of 1 .01 shov.,-ed the chances to be 68 in 100 
trmt it is a difference in favor of pl~ases. 
2. The s cores made by t he boys show a mean score of 
56.70 for phrases compared to 56.48 for isolation. The critica 
ratio of .10 shows no significant difference between the two 
methods . 
3. The scores made by the girls show a mean score 
of 60.10 for phrases compared to 58.70 for isolation. The 
critical ratio of 1 . 23 showed the chances to be 78 in 100 that 
it is a differt::nce in favor of phrases. 
4 . In analyzing individual scores, those children 
who got very low scores, indicating thGt they are still on a 
first grade level, were superi or in words taught in isolation, 
which is what Mattola1 found in her s tudy. Those who received 
high scores, indicating second grade reading level, usually 
scored higher in phrases, where there was any significant 
difference at all . 
l :iviattola, M. D., "Teaching A New \liord in I solation Versus 
Teaching A Ne\v Word in a Phrase in the First Grade," 
Masters' Thesis, Boston University, 1947. 
2:1 
RECOwli~ENDATIONS FOR FURTHER RESEARCH 
1. Try the same experiment on a larger population. 
2 . Try the experiment and analyze to ·see whether 
i ntelligence level s make a difference in t he method used in 
teachi ng . 
3 . Repeat the experiment, adjusting the number of 
words t aught each day to the lea r ning ratee 
22 

24 
Daily L~sson Plans 
I 
Time Words Phrases 
Second Week 
lst Day Review Review 
2d Day country, fence, in the country, over the fence 
Jean, Jupie , girl is Jean, is called Jupie, 
t alk !they talk 
l 
! 
3d Day l ask, ocean, road ~ will ask Rabbit, by t he ocean, 
I storm, walk by the road, in the storm, went for a walk 
4th Day I cook, each, had to cook, each day, keep it keep, name, !clean, the name, a little 
I stove ,s tove ! I 
I 
5th Day bowl, cellar, Ia bowl of milk, in the cellar, 
don't, mouse, II don't want to, a gray mou e, I 
sit lsi t right her e 
-· 
I 
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Dail;t Lesson Plans 
---------- -
Time Words Phrases 
Third v~· eek 
1st Day carrot, garden, may, like a carrot, a vegetabl 
potato, together garden, may grow some, 
like a potato, -v ork to-
gether 
I 
2d Day Review \ Review 
3d Day before, Frank , before the people, is 
Harrison, poni es , named Frank, is named 
trot Mr . Harrison, the ponies, 
like to trot 
4th Day pranced, run, tied, pranced about, like to 
tossed, whinnied run, tied the ponies, 
tossed their heads, 
whinnied to him 
5th Day bridge, candy, a bridge,eats the candy, 
money, stopped, some money, horse stopped 
' through thrOUP'h the house 
I . 
Daily Lesson Plans 
___ Tim~ w_o_r·d- s------------------~--P-ncr--~a_s __ e_s ____________ ___ 
Fourth Week l 
1st Day I 
2d Day 
3d Day 
4th Day 
5th Day 
oats, pumped , started, 
thought , tol d 
same, sound, breath, 
dark, eaten, lantern, 
sun 
frisky , rQ~ners, seats, 
sleigh, weather 
belongs, seen, wind 
Review 
wanted oats, pumped 
water, started home, 
thought he vmuld, 
told them 
the same pony, 
make a sound, out of 
brea th, is so dark, 
use a lantern, sun is 
down, eaten their 
suj_)p er 
were very frisky, ha.d 
run"1ers, had two 
seats, ride in a slei h, 
in cold weather 
belongs to me, have 
never seen, vas a 
big wind 
Review 
26 
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Daily Lesson Plans 
Time Words Phrases 
Fifth We ek 
1st Day dig, dirt, shovel, dig a hole, tak e the dirt 
' steam, trucks di g with a shovel, steam 
shovel digs, trucks come 
2d Day beams, machine, some beams, this ma chine, 
red-hot, rivets, have to be red-hot, some 
steel r ivets, made of steel 
I 
3d Day I concrete, goes, concrete macl1.ine, goes heavy, hot, throws around, are heavy, i s ver y 
hot, throws the dirt 
4th Day Review Review 
5th Day mail, package, post every mail box, with a 
office, station , package, at the post 
stop office, at the sta tion, 
stop running 
-· 
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Daily Lesson Plans 
Time Words Phrases 
Sixth vveek 
1st Day arms, flies, hook, over their arms, the 
pole, reach alrplane flies, on the 
hook, next to the pole, 
cannot reach it 
.. 
2d Day .Tack, light, pilot, Jack fl ies, put out the 
roars, taken light, is a pilot, roars 
by, has t ake n Tags 
3d Day beacon, ground, A beacon, on the ground, 
himself, radio, all by himself, next to 
ten the radio, ten pilots 
4th Day land, miles , small, going to land, ten miles, 
telephone small animals, will 
telephone 
5th Day Review Review 
I 
II 
DIRECTIONS TO TEACHERS 
Tlus study is an effort to determine whether 
cluldren profit more from learning words in isolation or in 
phrases under regular classroom conditions at the second grade 
level. Use a ten minute period to present the words or phrase • 
Use a ten minute period later to play the game for the week. 
Specific Teaching Procedure for Wor>ds and Phrases 
1. Show the flash card with the first word or 
phrase on it. Enrich it f ully with meaning . 
2. Let each child frame the word or phrase and 
say it. 
3. Show the next word or phrase. Enrich it. 
4. Then put the two flash cards on the cb..alk tray. 
5. Review those two by giving the meaning and 
having the child who can tell the word or phrase go pick it 
out of the chalk tray and show it to the group and say it. 
Then do the same for other word or phrase. 
6. Teach the third word or phrase. 
7. Then review the three words or phrases the 
same as in number 5. 
8. Teach the fourth word or phrase. 
9. Review all as before. 
10. Teach the f ifth word or phrase . 
11. Review all as before. 
29 
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---====~====================================================4======== 
On the review day, all the words (or phrases) whic 
have been taught are printed on small strips of paper. They 
are placed in an envelope . There is an envelope for each child 
containing all the words (or phrases). write the names of the 
children on the envelope so that you will be able to use them 
the following week . 
Call each child to your desk individually, open 
his envelope and have him read all the words to you. Words 
which he misses must be put back in the envelope. The slips 
on which are written the words (or phrases) he knows may be 
pasted and made into a chain. The chain may be hung up in the 
room vdth the child's name on it. 
Proceed wi th this on each review lesson, letting 
each child read all the words in his envelope including those 
that he missed in previous weeks and was unable to put on his 
chain. 
Thi s is an individual weekly test. 
I 
I! 
i 
GAME FOR W~EK ONE 
Fishing 
Use the same flash cards whi ch were used in present~ 
ing the words or phrases . Turn them f ace down on the table$ 
Let a child pick up and read each card. The cards which he 
picks up and reads correctly count as fish which he caught. 
Put bis score on the board. Let each child have a turn to 
pick up al l the cards. The one who is able to catch more 
fish by reading them correctly wins the game. If time 
permits,let them play it again . 
31_ 
GAME FOR WEEK TWO 
Grab-Box 
Place all the flash ca rds vd th words (or phrases) on 
them in a. box including all words which have been taught to 
date. Let each child have a grab. If he is unable to rea.d 
the vvord correctly, he. must put it at the bottom of t he box. 
Have the children take turns until all the cards ha.ve been 
used . The child with the greatest nu.mber of cards at the end 
wins the game. 
If time permits, play it again. 
32 
GAME FOR WEEK THJ\EE 
Mail-Carrier 
Pass out the flash cards incl uding all words 
(or phrases) which have been taught. Give one to each child 
until all are given out. Each child reads the words on each 
of his cards which he received. All those he could read are 
considered delivered. Those he holds in his hands are 
"dead letters. 11 The child who holds the l eas t cards at the 
end of the game wins. 
If time permits, play it again. 
33 
GM~ FOR WEEK FOUR 
Word Up 
Deal the flash cards to the children. Have them take 
turns turning up a card on their piles, reading it, and then 
placing it word up in the center of the table. Put each word 
on their different cards to make the game more interesting. 
vvhen a child turns up a card like one that is already on the 
table, any child may say "Word Up". The first one to say it 
may pick up all the cards in the center of the table. He may 
place them at the bottom of his pile. The one who has the 
most cards at the end wins the game. 
34 
GAME FOR WEEK FIVE 
Banker 
The children sit in chairs in a row. The teacher 
gives each child a turn using the flash cards. All the words 
which have been taught to date are included. If a child 
misses when it is his turn, the next child may get it if he 
knows what it says. Continue around until all the flash 
cards have been given out. At the end of the game the child 
who has the largest number of cards is the banker. 
35 
GAME FOR WEEK SIX 
Captain 
Have the children sit in their chairs in a row. The 
teacher shows the flash card to the first child. If he 
miss e s,he must go to the end of the line and sit in the last 
chair. All the children move up one chair. The first chair 
is the "Captain's Chair 11 • See Viho can sit in the captain's 
chair longest. 
Include all words which have been taught. 
APPENDIX B 
Oral Reading Tests 
Directions for Administering : 
l. Hold the test with the child's name on it. 
Let the child use another without a name. 
2. Begin by saying, "I want to see how well you 
can read. I have a new story for you. Can you tell me the 
na.me of this story?" Then let him go on reading. 
3. It will be necessary to give only about three 
seconds . to respond to any word. At the end of three seconds 
tell him the word and go on. 
4. Have each child read the whole story. 
5. As he reads unqerscore all words which have 
crosses over them if he misses them. 
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TEST I 
To be Used at the End of the First Three Weeks 
Bingo vvas a puppy with black spots. He lived with 
Charlie and his Auntie. He could climb on a chair. He could 
say "Yap, yap, yap. 11 Charlie had to show him the room with 
the new rug in it-. He did not want Bingo to be bad and chew 
it. At last Bingo knew that he must keep out of that room. 
He tried to be a good puppy. 
One day Frank Harrison, Jean, and Jupie came to see 
Cl1arlie. They !Ode on their ponies . Before they stopped and 
tied them, they showed Charlie how t he ponies could run, trot, 
prance and toss their heads. Charlie asked, "May I sit on a 
pony and walk down the road with him?" 
"Yes you may," said Frank, "You and Jean ride to the 
bridge together." 
"What fun!" 
"You ride as well as we do Charlie!" said Frank. 
The ponies stood in their tracks and whinnied. "Thank you for 
my ride boys." said Charlie. 11 1\Tow come through the house and 
we can talk together and see Bingo." 
Where was Bingo? They lool{ed in the ce·llar. They 
looked in the carrot and potato garden. They called his name. 
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"Bingot Bingo! " each one called. "I don't see where he can 
bet" said Charlie. 
"Did he go to the ocean?" asked Frank. "Poor Bingo! 
Where is he?" 
11 Did he go under the fence and into the country?" 
asked Jean. 
Just then, they heard Bingo. He was under the stove! 
He liked to see Auntie cook. Flour was on Bingo. How funny 
he looked! 
"Oh Bingo! Don't go away again. Stand still and I 
will brush you!" laughed Charlie. He brushed Bingo. Bingo 
stood as still as a mouse. 
Just then a storm came, so Auntie gave each one a 
bowl with candy in it. Then they took a book and read many 
pages. 
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TEST II 
To be Used at the End of the Last Three Weeks. 
FRANK 'S TRIP 
Frank lived in the country. Every day he got up with 
the sun and gave his poni es oat s and pumped water for them . 
After they had eaten, if the weather was good , he took out his 
small sleigh and went f or a ride. The sleigh had runners and 
two seats. How frisky the ponies were when they started pull-
ing the sleighl It was f un when the wind blew toot You could 
see the poni es ' breath. 
One day Frank's father asked, "Would you like to go 
with me to the city tomorrow? " 
"0h yes, Father l" said Frank. "I have never seen the 
city." 
Early the next day, they started fo r the city. They 
rode over the land for many miles. 
First Frank saw a steam shovel. He saw it dig dirt 
and put it into trucks. Then he saw ten men working on a tall 
building. They put steel beams on it. He saw a man who throws 
red-hot rivets to the others . "What a heavy machine. " said Fra k. 
"That is a concrete machine ," f ather tol d him. "I t 
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.APPEli!'DIX C 
Sam-ples of Teaching 1-1aterials 
1. Flash cards. 
2. ¥lord lists in envelopes for tr..e pili-pose of individual 
checking on "rord retention at the end of each ueek chu·ing 
the experiment. 
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